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VY kBamigikaiiiHiii podOTI 3A1HCHEHO TEOPETUYHE Ta EMIIIPUYHE JAOCTIIKESHHS
NICUXOMHCTEIIBKOTO CIIEHAPYBAaHHS OCBITHBOI B3a€EMOJii B yMOBaX MOIYJIHHO-
PO3BUBAIBHOTO HAaBUYaHHS K BHJAY TMCUXOAUJAKTUYHOI  MHCIEAISIBHOCTI,
COpsIMOBAaHOI Ha TMPOEKTYBAHHs, OpraHi3allilo, OI[IHIOBAaHHS Ta peaji3alliio
IHHOBAI[IHHOTO OCBITHBOrO mponecy. OOIPYHTOBAHO MiAXiA [0 PO3YMIHHSA
OCBITHBOTO CIICHApII0 SIK TICUXOKYJIBTYpPHOI (OpPMH MOAYJIBHO-PO3BUBAIBHOI
B3a€EMO/II1, 110 3a0e3reuye CMUCIOTBOPEHHS, pedIIeKCito, PO3BUTOK Cy0’ €KTHOCTI Ta
I[IHHICHE 3pOCTaHHS 0coOucTocTi. Ha ocHOBI i€l MOy IBHO-PO3BUBAIbHOI CUCTEMHU
A. B. ®dypmaHa mornuOJIeHO YSBICHHS TPO TCUXOMHUCTEIbKE CIIEHApYBaHHS SK
CUCTEMOYTBOPIOBAJIbHUNA KOMIIOHEHT B3a€MOJIIi BUUTENS ¥ Y4HIB, PO3KPUTO HOTO
3MICT, CTPYKTYpY, QYHKIIIT Ta yMOBU €(PEKTUBHOCTI.

OnucaHo HayKOBY HOBHU3HY, TEOPETUYHE Ta MPAKTUYHE 3HAYCHHS Pe3yJIbTATIB
JTOCJTIJIPKEHHSI, 30KpeMa.:

YMOUHEHO Ma 0OIPYHMOBAHO!

— TICHXOJIOTIYHHM 3MICT TICMXOMHCTEILKOTO CIIEHApyBaHHSA SK (QopMH
npodeciiHOl MCUXOAUIAKTUIHOT MUCIEAISIBHOCTI;

— yABIEGHHS T1pO  CLEHapHy MPUPOLY  OCBITHBOTO  MpoOLECy  fK
MICUXOUAKTUYHOTO 1 TICUXOMHUCTEIIBKOTO KOHCTPYKTY;

— 3MICT, CTPYKTYpY Ta OCOOJIMBOCTI OCBITHBOTO CIICHApif0 SK HAyKOBO-
MHCTEIBKOTO IUIAHY OpraHi3allii MOayJIbHO-PO3BHBAIBLHOIT B3aEMOIIT;

— pOib TICUXOMHMCTELUBKHX TEXHOJOTIH Yy PpO3BUTKY OCOOMCTOCTI Ta
3a0€3IMeUeHHI IUTICHOCTI OCBITHBOT'O TIPOIIECY;

gnepuie.

— KOHIIENTYaT130BaHO TICUXOJMIAKTUYHY EKCIIEPTU3Y OCBITHIX CIIEHApIiB SIK

CHUCTEMY TICHXOJIOTIYHOT'O JOCJIIKEHHS OCBITHBOTO TIPOIECY, IO IHTETpPye



MCUXOAUAAKTUYHUM, AISUTbHICHO-JIOTIYHUM, TICHXOMHUCTEUbKUNH 1 pedIeKCUBHO-
aHAJITUYHUN NIIX0IH;

— CTBOPEHO aBTOPCHKY MOJENIb TMCHUXOAUIAKTUIHOT EKCIIEPTU3H OCBITHIX
CIIEHapliB;

— Ppo3po0sieHO Ta anmpoOOBaHO METOJUKY OIIHIOBaHHS IMIPOBI3aLIHOCTI
OCBITHBOI B3a€MO/IT SIK MOKa3HUKA TBOPUO-peIEKCUBHOI aKTUBHOCTI 11 Y4aCHUKIB;

— 3aIpoONOHOBAHO BUKOPUCTaHHS €ce fAK IHCTPYMEHTY TyMaHITapHOi
EKCIIePTU3U IICUXOMHUCTEIILKOTO OCBITHBOTO JIIHCTBA;

— EMITIIPUYHO JIOBEACHO CHCTEMOYTBOPIOBAIBHY pOJIb TICUXOMHUCTEIBKUX
cCleHapiiB y 3a0e3leueHHl pPO3BUBAILHOI B3a€MOIi, CMHCJIOTBOPCHHS Ta
NCUXOKYJIBTYPHOTO PO3BUTKY OCOOUCTOCTI;

nOOAIbULO20 PO3GUMK) HAOYIU:

— TIOJIO’KCHHSI BITAKyJIbTYPHOI IapaJIATMU OCBITH II0JI0 OpraHi3allii MoTyIbHO-
PO3BUBAJIHOI B3aEMO/IT;

— YSBJICHHSI IPO OCBITHIHM IpOIIEC K IICHXOMUCTEIBKE JIIHCTBO, CTPYKTYPOBaHE
3a MPUHITUIIAMH JIpaMaTyprii, 11aJoriyHOCTI Ta peIEKCUBHOTO CMUCIOTBOPCHHS;

— MICUXOJUIAKTHYHI MHiIXOIH 0 BUBYEHHS 1HHOBAIIMHOIO IICUXOJIOTTYHOIO
KJIIMaTy, CYO’€KTHOCTi,  CHIBTBOPYOCTI,  OCOOMCTICHOI  KpEaTHMBHOCTI  Ta
pedIIeKCUBHOCTI,

— TEOPETHYHI 3acaayd IICHXOJIOTIi OCBITHBOI B3a€EMOJII IIOJA0 3B’SI3KYy MK
CIIGHApHOIO OpraHi3alli€l0 HaBYaHHS, CMHCIOTBOPEHHSM 1 IICHUXOKYJBTYPHUM
PO3BHTKOM OCOOHMCTOCTI,;

— METOJOJIOTIUHI MiAXOAW JO AaHali3y OCBITHBOTO TMPOIECY SK CHCTEMH
MICUXOAUAAKTUYHHUX, COIIIAJIbHO-TICUXOJIOTTYHUX 1 KYJIbTYPHO-CMHUCTIOBUX
B32€MO3B’ SI3KIB.

TeopeTnune 3HaYCHHS JOCTIHKEHHS TMOJIATAaE y 30aradeHdi Teopii MOIyJIbHO-
PO3BUBAIILHOTO HABUAHHS Ta MCHUXOAMIAKTUYHOTO HAIMPSIMY JOCTIIHKEHb OCBITHBOI
B3aeMo/Iii. Pe3ynbTatu po3mupIO0Th ySIBISHHS MPO MICUXOMUCTEIBKE CIICHAPYBAHHS
SK MEXaHI3M OpraHizallii OCBITHBOTO MPOIECY Ta YTOUYHIOIOTH KAaTETOPIHUN amapaT
MICUXOIUIAKTUKHA IIOJI0 TOHATH «OCBITHIM CIIEHApii», «ICHUXOMHCTEIbKE OCBITHE

TIACTBO», «IICUXOAUAAKTUYHA EKCIIEPTU3a» 1 «IICUXOMHUCTEILKE CIICHAPYBAHHS».



[IpakTnuHe 3HAYEHHS 3MIMCHEHOTO TIONIYKY TMIOJSITa€ Yy MOKJIMBOCTI
BUKOPUCTaHHS pe3yibTaTiB y 3aKjajax 3arajbHOi CepeHbOI Ta MICISIUIUIOMHOI
OCBITH, MIJTOTOBIIl MEJAroriB 1 MCUXOJOTIB, a TAKOXK y MPOEKTYBaHHI Ta €KCIEPTHU31
OCBITHIX CLIEHapI1iB. ABTOPChKI METOJIUKH MOKYTh 3aCTOCOBYBATHCS JJIs1 OL[IHIOBaHHS
SAKOCT1 OCBITHBOI'O MPOLIECY Ta BJOCKOHAJICHHS MEeAaroriyHoi B3aeMO/Ii.

VY pob6oTi mokazaHo, 10 TpajulliifHa KJIAaCHO-ypOYHAa CHCTEMa HE TOBHOIO
MIpOIO BIJIOBIIAa€ Cy4aCHUM 3alMTaM IOJ0 PO3BUTKY IICHXOEMOIIHHOI, TBOPUOI,
pediekcuBHOI Ta AyX0BHOI cdep ocoducTocTi. OGIPyHTOBAHO, IO AIbTEPHATUBOIO €
MOJIYJIbHO-pO3BUBaJIbHe HaB4YaHHSI A. B. ®dypmana, ske peanizye TPUHIUIN
MEHTAJIBHOCTA Ta JYXOBHOCTH, PO3BUTKOBOCTH Ta MOJYJIBHOCTH, 3abe3nedye
Oe3rmepepBHY PO3BUBAJIBHY B3a€EMO/III0 YIYACHUKIB HABYAHHS.

Teopernunuii aHami3 3acBiTYWB, IO OCHOBOIO JIOCTIIPKEHHS € HaBYaJIbHI
npoOJeMH1 cuTyallli, MSUTbHICHUM MiAX17, TICUXOJIOTiS BYMHKY, TCUXOIUIAKTHKA,
TEOpiss MOAYJIbHO-PO3BHBAIIPHOIO HAaBUAaHHS Ta BITaKyJIbTypHA IapajJurMa OCBITH.
JIoBeIeHO, IO OCBITHIA TIPOIEC JOMUIBHO PO3TJISIATH SK CHCTEMY B3a€MOJTIi
cy0’€KTiB, y sAKIi HaBYAJIBHUU 3MICT HaOyBa€ OCOOMCTICHOTO CMHUCIY 4Yepe3 JiaJior,
CIIBTBOPYICTh, KPEATUBHICTBH 1 pediieKcito.

BcraHoBneHo, 110  MOJYJIBHO-PO3BMBAJIbHA cUCTeMa (DYHKIIIOHYye  fK
YOTUPUIICPIOTHUM 1 JIEB’ ITUETAITHUM ITUKJI TTAPUTETHOI B3a€EMO/Ii1, CIPIMOBAaHHUI Ha
IHTEJIEKTyaJbHUM, E€MOIIMHUN, TyXOBHUH Ta OCOOMCTICHUM PO3BHUTOK YYaCHHUKIB.
KoxkeH mukm peanizyeTbcsi B OCBITHBOMY, BHXOBHOMY, camopeaiizaliiHomy, -
KOHIICTITYaJIbHOMY Ta CaMICHO-BUMHKOBOMY BHMipaX, 3a0e3leuyrodd I1HTerparito
KOTHITUBHUX, EMOIIIMHUX, IIHHICHUX 1 CAaMICHUX CKJIQJIHUKIB PO3BUTKY.

OOrpyHTOBaHO, IO TICHXOMHUCTEI[bKA OpraHi3ailisi OCBITHBOTO MPOIECY
CIIUpAEThCA Ha apamaTypriiiHi npuHiunu. OCBITHS B3a€MOJIS PO3TIIANAETHCA K
IITICHE JAIMCTBO, Y IKOMY HaBYAIBHO-TIPOOJIEMHI Ta MUCTEIIbKO-KOH(IIKTHI CHTYaIlii
MOCTAIOTh YMHHUKAMHU MI3HABAIBHOTO W OCOOHMCTICHOTO po3BHUTKY. [lokazaHo, 110
MICUXOMHCTEIIbKI TEXHOJIOT11 CIPUAIOTH TITMOOKOMY TTPUBIACHEHHIO 3MICTy HABYAHHSI,
PO3BUTKY pedIeKCUBHOCTI, TBOPUOi aKTUBHOCTI Ta CAMOTBOPEHHIO OCOOMCTOCTH.

[TornubneHo ysiBIEHHS MPO OCBITHIN ClieHapid K HAYKOBO-MHUCTEIbKUU TIaH

opraHizanii OCBITHBOTO mpoiecy. BcTaHOBIEHO, 0 MOr0 MPOEKTYBAaHHSI OXOIUTIOE



BU3HAYEHHS LUIEH 1 CTPYKTYpU OCBITHBOTO LUKIY Ta JETali3alliio 3MICTy KOXXHOTO
MIHIMOAYJIS. 3’SICOBAHO, IO CIIEHapiii BUKOHY€E OpraHizaiiiiHy, CMHUCIOTBOpYY,
KOMYHIKaTHUBHY, pe(JIEKCUBHY Ta ICUXOKYJIbTYPHY (YHKLI.

Emnipuune JOCIIHKEHHS IPYHTYBaJIOCS Ha OaratopakypcHii
MICUXOJUJAKTUYHIA €KCIepTU31 OCBITHIX clLeHapliB. ba3y cTaHOBWIM aBTOPCHKI
CUeHapii Ta MIHIMIAPYYHUKH, PE3yibTaTH pPOOOTH MENaroriB-riCUX0JOriB JIIEI0
Nel57 m. KueBa i matepianu ekclepTHUX cHOCTepekeHb. lloeaHaHHS SKICHHX 1
KUTbKICHUX METOJI1B 3a0€3MeYnIo KOMILJIEKCHE OIIHIOBaHHS €()eKTUBHOCTI CIIEHAPHO
OpraHi30BaHOi B3aEMOII.

BcranoBneno, 1m0  MOKa3HWUKU  AISIBHICHO-JIOTIYHOTO — HANOBHEHHS,
NICUXOMHUCTELBKOI peanizalii, pedIeKCUBHOCTI Ta 1HHOBALIHHOTO TCHXOJIOI'TYHOTO
KJIIMAaTy Ha 3aHATTIX, MMOOYJOBaHUX 3a OCBITHIMU CIEHApisIMU, CTaTHCTUYHO
3HAYyIle BHUII, HDK Yy CHCTEMI TPaJauIlIMHOrO HaBYaHHA. [HTerpaJbHUN
NICUXOIUAAKTUIHUIN TMOKa3HUK IIEPEBUIIYE AHAJOTIYHUN IMOKA3HUK TPaIUIIHHOTO
HaB4yaHHS Ha 48,2 %, mo niaTBepmkeHo U-kputepiem Manna—Bitai U = 225; p <
0,001.

JloBenieHo, 10 OCBITHI CIieHapii 3a0e3MedyroTh Y3TO/KEHICTh ISJIBHICHO-
JIOTIYHOTO, CMUCIOTBOPYOrO0 Ta Pe(IEKCUBHOTO CKJIAJHHKIB OCBITHBOTO IPOIECY.
BceranoBneHo, 110 SIKICTh PO3BUBAIBHOI B3a€MO/I1i BU3HAYAETHCS HACAMIIEPE] TUIIOM
il ncuxomumakTMdHOi opradizamii. OTpuMmaHi  pe3ynbTaTH  MIATBEPIKYIOThH
e()EeKTUBHICTh IMICUXOMHCTEIILKOTO CIICHAPYBAaHHS K 3aC00Yy PO3BUTKY OCOOHMCTOCTI,
il camomi3HaHHS Ta BIAMOBIAAIBLHOTO BUNHKY.

VY3arangpHEeH1 pe3yiabTaTH JUCEPTaIlii MOXYTh BUKOPUCTOBYBATUCH Y HAYKOBUX
TOCIIJDKCHHSIX 13 TICHXOJIOT1l OCBITH, IMCUXOAUJAKTUKA Ta OCBITHBOI IHHOBATHKH, Y
cucreMi npodeciiHOi MIATOTOBKM ¥  MiABUINEHHS KBamidikaiii Imeaaroris,
TICUXOJIOT1B, BUKJIAJAYiB 3aKJIa/IIB BUI[OT OCBITH, a TAKOXK Y MPAKTHUIIl MPOEKTYBAHHS,
EKCIIEPTU3U Ta BIIPOBAKEHHS OCBITHIX CIIEHApiiB y 3aKjajax 3arajibHOi CepeHbOl
ocBiTH. OTpUMaHi 1aHI MOKYTh OyTH MOKJIaJeHI B OCHOBY PO3pOOJICHHS HABYAIBHO -
METOJMYHUX KOMIUICKCIB, TPOrpaM pPO3BUTKY pe(IeKCUBHOI KOMIETEHTHOCTI,
TEXHOJIOT1A TCHUXOMHUCTEIBKOI Oprasizaiiii OCBITHBOI'O MPOLECY Ta 1HCTPYMEHTIB

MOHITOPHHTY HWOr0 TCHUXOAUIAKTHYHOI €(QEeKTUBHOCTI. Pe3ymbTaTu IOCTITKESHHS



MIATBEPIKYIOTh MEPCIEKTUBHICTD MOAAIBIIOTO PO3BUTKY MCUXOIUIAKTUYHOI TEOPil
OCBITHBOT'O CLIEHAPYBaHHS, YJIOCKOHAJIEHHS! METO/IB ICUXOJUAAKTUYHOI EKCIIEPTU3U
Ta BHUBYEHHS IICUXOJOTIYHMX MEXaHI3MIB I1HHOBAI[IMHOI OCBITHHOI IISUIBHOCTI B
KOHTEKCTI  PO3BUTKY  CYO’€KTHOCTI,  KpPEaTUBHOCTI, = CMHCIOTBOPEHHSA 1
MICUXOKYJIBTYPHOI'O 3pOCTaHHSI OCOOUCTOCTI.

KurouoBi ciioBa: B3aemoist (OCBITHS, pO3BUBaJIbHA, KOH(IIKTHA), MOJIYJIbHO-
pO3BHBaJbHE  HaBYaHHA  (MOAYJIBHO-PO3BHBAJbHA  CHCTEMa),  OCOOHUCTICTH,
NCUXOAUJAKTHKA (TICUXOJIOTISE HaBYaHHs), CIEHapyBaHHSA (IICUXOMHCTEIbKE,
OCBITHE), PO3BUTOK (camopeatizallis, CAMOAKTUBHICTh), BUMHOK (BUMHEHHS), MOTUB
(MoTuBalis), ASUIBHICTH (i, pO3pOOJEHHs, MNPOEKTYBaHHS), KpPEATUBHICTh
(iHTEenmekT, 3A10HOCTI, KpeaTuBHE MHUCJEHHsS), pedaekcis (pedrieKCUBHICTb,
caMmopedekcis, caMOperyJssiis), 3akjiaan oOcBiTH (YCTaHOBHW, OpraHizarii),

IHHOBAIIIH1 TTeIarOT14HI MAX0AU, CY0’ €KTU OCBITHBOT AISIIbHOCTI (BUUTENb, YUCHB).

SUMMARY

Suliava O.M. Psycho-Artsctic Scenario Design of Modular-Developmental
Teacher-Student Interaction in Primary Education. — Qualifying scientific work
in manuscript form.

The qualification thesis presents a theoretical and empirical study of psycho-
artistic scenario design of educational interaction under conditions of modular-
developmental learning as a type of psychodidactic thought-activity aimed at the
design, organization, evaluation, and implementation of an innovative educational
process. An approach to understanding the educational scenario as a psychocultural
form of modular-developmental interaction that facilitates meaning-making,
reflection, the development of subjectivity, and the value-based growth of personality
is substantiated. Drawing upon the ideas of A. V. Furman’s modular-developmental
system, the study deepens the understanding of psycho-artistic scenario design as a
system-forming component of teacher—student interaction and reveals its content,
structure, functions, and conditions of effectiveness.

The scientific novelty, theoretical significance, and practical value of the

research findings are characterized by the following achievements.



The following have been specified and substantiated:

— the psychological content of psycho-artistic scenario design as a form of
professional psychodidactic thought-activity;

— the conception of the scenario-based nature of the educational process as a
psychodidactic and psycho-artistic construct;

— the content, structure, and characteristics of the educational scenario as a
scientific-artistic plan for organizing modular-developmental interaction;

— the role of psycho-artistic technologies in personality development and in
ensuring the integrity of the educational process.

For the first time:

— psychodidactic expertise of educational scenarios has been conceptualized as
a system of psychological investigation of the educational process integrating
psychodidactic, activity-logical, psycho-artistic, and reflective-analytical approaches;

— an original model of psychodidactic expertise of educational scenarios has
been developed;

—a methodology for assessing the improvisationality of educational interaction
as an indicator of the creative-reflective activity of its participants has been designed
and validated:;

— the use of essays as a tool of humanitarian expertise of psycho-artistic
educational performance has been proposed;

— the system-forming role of psycho-artistic scenarios in ensuring
developmental interaction, meaning-making, and the psychocultural development of
personality has been empirically demonstrated.

The following have received further development:

— the provisions of the vitacultural paradigm of education concerning the
organization of modular-developmental interaction;

— conceptions of the educational process as a psycho-artistic performance
structured according to the principles of dramaturgy, dialogicity, and reflective
meaning-making;

— psychodidactic approaches to studying innovative psychological climate,

subjectivity, co-creativity, personal creativity, and reflexivity;



— theoretical foundations of the psychology of educational interaction
regarding the relationship between the scenario-based organization of learning,
meaning-making, and psychocultural personality development;

— methodological approaches to analyzing the educational process as a system
of psychodidactic, socio-psychological, and cultural-semantic interrelations.

The theoretical significance of the study lies in enriching the theory of
modular-developmental learning and the psychodidactic field of research on
educational interaction. The findings expand the understanding of psycho-artistic
scenario design as a mechanism for organizing the educational process and refine the
conceptual apparatus of psychodidactics with respect to the notions of “educational
scenario,” “psycho-artistic educational performance,” “psychodidactic expertise,” and
“psycho-artistic scenario design.”

The practical significance of the study consists in the possibility of applying its
findings within general secondary and postgraduate education institutions, in the
professional training of teachers and psychologists, and in the design and expertise of
educational scenarios. The author’s methodologies may be employed for assessing
the quality of the educational process and improving pedagogical interaction.

The study demonstrates that the traditional classroom-lesson system does not
fully meet contemporary demands regarding the development of the psycho-
emotional, creative, reflective, and spiritual dimensions of personality. It is
substantiated that an alternative is A. V. Furman’s modular-developmental learning
system, which implements the principles of mentality and spirituality,
developmentality and modularity, and ensures continuous developmental interaction
among participants in the educational process.

The theoretical analysis showed that the research is grounded in educational
problem situations, the activity approach, the psychology of deed, psychodidactics,
the theory of modular-developmental learning, and the vitacultural paradigm of
education. It is proven that the educational process should be considered a system of
interaction among subjects in which educational content acquires personal meaning

through dialogue, co-creativity, creativity, and reflection.



It has been established that the modular-developmental system functions as a
four-period and nine-stage cycle of parity interaction aimed at the intellectual,
emotional, spiritual, and personal development of participants. Each cycle is
implemented in educational, formative, self-realizational, self-conceptual, and self-
deed dimensions, ensuring the integration of cognitive, emotional, value-based, and
self-related components of development.

It is substantiated that the psycho-artistic organization of the educational
process is based on dramaturgical principles. Educational interaction is regarded as
an integral performance in which educational-problem and artistic-conflict situations
serve as factors of cognitive and personal development. Psycho-artistic technologies
are shown to facilitate the profound appropriation of educational content, the
development of reflexivity and creative activity, and personality self-creation.

The understanding of the educational scenario as a scientific-artistic plan for
organizing the educational process has been deepened. It has been established that its
design involves defining the goals and structure of the educational cycle and detailing
the content of each minimodule. The educational scenario performs organizational,
meaning-making, communicative, reflective, and psychocultural functions.

The empirical study was based on a multi-perspective psychodidactic expertise
of educational scenarios. The empirical basis included the author’s educational
scenarios and mini-textbooks, the work results of teacher-psychologists from Kyiv
Lyceum No. 157, and materials obtained through expert observation. The
combination of qualitative and quantitative methods ensured a comprehensive
assessment of the effectiveness of scenario-organized interaction.

It has been established that indicators of activity-logical content, psycho-
artistic implementation, reflexivity, and innovative psychological climate in classes
conducted according to educational scenarios are statistically significantly higher
than those observed within the traditional educational system. The integral
psychodidactic indicator exceeds the corresponding indicator of traditional learning
by 48.2%, as confirmed by the Mann-Whitney U test (U = 225; p <.001).

It has been proven that educational scenarios ensure the coherence of the

activity-logical, meaning-making, and reflective components of the educational



process. The quality of developmental interaction is determined primarily by the type
of its psychodidactic organization. The obtained findings confirm the effectiveness of
psycho-artistic scenario design as a means of personality development, self-
knowledge, and responsible deed.

The generalized results of the dissertation may be applied in research on
educational psychology, psychodidactics, and educational innovation; in the
professional training and advanced qualification of teachers, psychologists, and
university instructors; as well as in the practice of designing, evaluating, and
Implementing educational scenarios in general secondary education institutions. The
obtained data may serve as a basis for developing educational and methodological
complexes, programs for the development of reflective competence, technologies for
the psycho-artistic organization of the educational process, and tools for monitoring
its psychodidactic effectiveness. The findings confirm the prospects for further
development of the psychodidactic theory of educational scenario design,
improvement of methods of psychodidactic expertise, and investigation of
psychological mechanisms underlying innovative educational activity in the context
of the development of subjectivity, creativity, meaning-making, and psychocultural
personality growth.

Keywords: interaction (educational, developmental, conflict),
modulardevelopmental learning (modular-developmental system), personality,
psychodidactics (psychology of learning), scripting (psychoartistic, educational),
development (self-realization, self-activity), deed (performing), motive (motivation),
activity (act, elaboration, design), creativity (intelligence, abilities, creative thinking),
reflection (reflexivity, self-reflection, self-regulation), educational institutions
(establishments, organizations), innovative pedagogical approaches, subjects of
educational activity (teacher, student).
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